This study aimed to examine students' generic skills practices (communication, IT, numeracy, learning how to learn, problem solving, working with others, and subject-specific competencies) at National University of Indonesia (UI). Survey design with quantitative method was applied in this study. Questionnaires were distributed to 355 students at economics faculty of UI. The findings show that the students rated their overall generic skills practices at the bottom of high mean score. Among seven skills, four skills were applied by the students at high level; they were communication, IT, Numeracy and team work skills, but still its mean score were at bottom level of high level. Moreover, three of seven generics skills were performed at medium level; they are numeracy, learning how to learn and problem solving and subject-specific competencies. Finally, this study suggests that the faculty of economics and the university should formulate and implement generic skills development into action in order to attain intended outcomes of higher education namely employability, lifelong learning and good citizenship.
into the methodology of teaching and learning, in order to produce graduates with a high self-learning capacity, as the Basic Framework for Higher Education Development, the Malaysian Qualification Framework (2005) , and UNESCO (2007) indicate.
Although extensive research has been carried out in many countries, few studies examine the situation across national borders, and therefore the present study has been conducted at both the National University of Malaysia (UKM) and the National University of Indonesia (UI). It is expected that this study will identify positive actions that can be used to improve the quality of graduates at both universities.
Objective and Conceptual Framework
The aim of this study was to investigate the practice of generic skills among undergraduate students in the Economics Faculty at the Economics Faculty of the National University of Indonesia. Obtaining the aim of the study, I formulated the conceptual framework as shown in Figure 1 . The conceptual framework shown in Figure 1 illustrates how students' engagement and activities were generated in the classroom in relation to the development of generic skills. The model of generic skills discussed in this paper refers closely to that developed by Jelas and Azman (2005) . Generic skills are defined the set of skills or abilities essential to fulfilling the three potential outcomes of higher education, namely, the needs and requirements of employers in the marketplace, lifelong learning, and good citizenship. In this study, the generic skill set was considered to consist of seven skills: communication, numeracy, IT, learning how to learn, problem solving, working with others, and subject-specific competencies (Jelas & Azman, 2005; Bennett et al., 2000; Cornford, 1999) . The seven generic skills as displayed in the conceptual framework are briefly elaborated in the sections below.
Communication Skills
Communication skills are necessary to enable graduates to deliver their ideas as individuals and group members. As Morreale et al. (2000) indicate, these skills combine a diversity of elements in order to produce good decisions, solutions, and negotiations (1) (2) (3) . Communication skills refer to one's ability to use active listening, writing skills, oral communication, presentation skills, and questioning and feedback skills to establish successful communication (Mayer Committee, 1992 , as cited by the Scottish Qualification Authority, 2003; Bennett, 2000; Washer, 2007; Jones, 2009 ).
Numeracy
Numeracy is defined as the aggregate of skills, knowledge, beliefs, patterns of thinking, and related communicative and problem solving processes that individuals need to effectively interpret and handle real-world quantitative situations and problems (Gal, 1997; Jelas et al., 2006; Washer, 2007 
Information Technology
IT skills refers to the ability of "individuals to apply technology such as computers, software applications, databases, and other technologies to achieve a wide variety of academic, work-related, and personal goals" (Mayer Committee, 1992 , as cited by the Scottish Qualification Authority, 2003; ACRL, 2004; Washer, 2007) . Harrington and Elander (2003) refer to the use of technology in teaching and learning to provide manifold opportunities for teachers and learners to develop their lifelong learning.
Learning How to Learn
Learning how to learn is defined as acquiring the set of skills and knowledge required to learn efficiently and effectively in any learning situation (QCA, 2000) . Learning demands processes, understandings, and skills that can be learned and taught. When one has gained mastery in learning how to learn, one can learn effectively and efficiently at any age. Thus, this competence is considered of potential importance to the concept of lifelong learning and the self-managed learner (Smith, 1982; Jelas et al., 2006; Washer, 2007) .
Problem Solving Skills
Problem solving skills constitute the ability to tackle problems systematically, for the purpose of working towards solutions and learning from this process (Jelas et al., 2006; Washer, 2007) . The ability to solve problems will have a great impact on the success of the students' "real life" endeavours (Cook & Slife, 1985) . QCA (2000) explains the purpose of these skills as to enable students to tackle problems systematically in the workplace, working towards appropriate solutions and learning from this process.
Working with Others
Working with others is defined as the ability to meet one's own responsibilities and work cooperatively in a pair or a group for the purpose of achieving shared objectives (QCA, 2000; Jelas et al., 2006; Washer, 2007) . Learning to become valuable members of a team is one of the most vital skills for employability (Mayer Committee, 1992; QCA, 2000) . The ability to work as a team member will have a great impact on the student's ability to produce new ideas and deal with any situation in real-life work.
Subject-Specific Competencies
Subject-specific competencies are defined as the knowledge, capabilities, and dispositions required to organize and provide information at the appropriate level of the study relating to the subject content taught (Hadiyanto, 2013) . This means that every graduate must have specific subject knowledge related to his/her selected discipline, and must understand both how to link this information to other disciplines and how it can be applied in a real-world setting.
Evaluation of Generic Skills
The practice and development of generic skills were evaluated using the self-reports provided by the students. These reports described the ways that students' engaged and carried out activities in the process of learning in order to acquire generic skills. The level of generic skills identified were compared and analysed. As the final part of the conceptual framework shows, the outcomes of the study include the development of students' generic skills at both universities.
Research Method
The target population of this study was all students in Faculty of Economics, national University of Indonesia (UI). Simple random sampling was used to define the study sample. The sample size was determined by using the Krejcie and Morgan's (1970) size sampling. Three hundred and fifty-five (355) respondents were randomly selected out of the total 2091 students. The data for this study were generated using a quantitative method. A questionnaire was conducted to elicit students' self-reports regarding their level of frequency in practicing generic skills. The students were asked to respond to each statement about their practice of generic skills using a 5-point Likert scale (never, rarely, sometimes, often, and very often). For example, to obtain the students' level of practicing communication skills for statement A1 (made a class presentation), they were asked to rate their level of practice as never, rarely, sometimes, often, or very often.
Software SPSS was run in data analysis and descriptive statistics was used to report the profile of respondents and students generic skills practices. The students' responds from 1-5 likert-scale were computed into mean scores. The mean score of the students' generic skills was interpreted in three levels, as shown in Table 1 . As Table 1 shows, a mean score between 1.00 and 2.33 indicates a low level of generic skills, a mean score between 2.34 and 3.66 a medium level, and a mean score between 3.67 and 5.00 a high level of generic skills.
Reliability and Validity of Instruments
A reliability analysis demonstrated that all constructs of generic skills included in the study had a high Cronbach alpha coefficient (> 0.7) and corrected-item correlation (> .300). This analysis shows that there is a consistency of instruments between the study conducted by Jelas et al. (2006) and this study.
Factor analysis was also conducted to confirm that the items in each construct yielded strong factor loading upon the construct itself. The results show that communication competencies yielded factor loading in the range .628 to .716, IT skills in the range .624 to .731, numeracy in the range .612 to .724, learning how to learn in the range .522 to .719, problem solving in the range .482 to .707, working with others in the range .596 to .657, and subject-specific competencies in the range .658 to .773. These findings confirm that the items in each construct explain and measure according to their intended purpose.
Research Findings

Overall Levels of Students' Generic Skills
According to the findings, the English students showed mean score of generic skills practices in overall (3.67 of 5.00) is at high level. A closer examination of the mean score given by the students rated team works as the highest, followed by IT skills, communication, problem solving and learning how to learn, subject specific competencies and numeracy skills. These findings imply that the generic skills in overall were well blended and practiced in learning and teaching process. However, two generic skills were medium at medium level, they are numeracy and subject specific competencies (see Figure 2 ). Table 2 the practices of communication skill in overall was at high level (mean score 3.36). Though the overall mean score was at high level, three of five indicators of communication skills were practiced at medium level (mean between 2.61-3.40), they were using different format (statement A2), using varied vocabulary and expressions (statement A3), and monitoring and reflecting (statement A5). Only two indicators were rated at high level, they were class presentation (statement A1) and Integrating ideas or information (statement A4). This finding signifies that the communication skills in some cases were not really applied in the process of teaching and learning. The mean score of IT skills practices as displayed in Table 3 was at the high of 3.77. Furthermore, five of four indicators yielded means score at high level (mean between 2.61-3.40), they are looking for information from IT sources (statement B1), presenting information using it skills (statement B3), creating new information and using software (statement B4), using software and its features (statement B5) and developing the structure of a presentation at high level (statement B6). The finding implies that under-graduate students were performing IT skills well in term of the indicators in their learning activities. Hence, the students revealed that they were not frequently practicing IT skills in term of entering and developing information (statement B2). Table 4 shows that overall mean score of numeracy was at medium level (mean score 3.51). All indicators of numeracy skills yielded mean score at medium level (mean between 2.61-3.40) except indicator "reading and understanding tables, charts, graphs and numbers" (statement C1). This finding signifies that the students did not frequently practice the numeracy skills during their study at University. While current job market, employer are seeking for employee who are attributed with a numeracy skills, this skill is important to work for instance for managing time, making job priorities, reporting working progress, etc. Table 4 displays the practices of learning how to learn skill in overall was at medium level (mean score 3.64).
Looking at indicators of LHTL shows that four of nine were practiced at medium level (mean between 2.61-3.40). The fourth indicators are putting together knowledge (statement D6), reviewing what had learned and what had not (statement D7), consulting to improve performance of learning (statement D8) and adapting learning strategy (statement D9). Six others indicator were practiced by the students at high level they are making changes based on lecturer suggestions (statement D1), setting and planning (statement D2), managing time and prioritizing (statement D3), working and learning independently (statement D4) and identifying better ways of learning (statement D5). Although the students rated their practices at high level yet its mean score did not close to maximum value of 5.00. In overall conclusion of the findings indicates that the English students were not strongly prepared to be a lifelong learner. The findings in Table 6 show that problem solving skills in overall was practiced at the medium (3.66). Further analysis in each indicators of problem solving skills revealed four out of seven indicator were practiced by students at medium level, they are identifying problems (statement E1), including diverse perspectives in class discussion (statement E4) and exploring and making comparison to solve an assignment problem (Statement E5).
There are only three indicators of problem solving reach high level of practices by the students, they were coming up with several ways to tackle a problem (statement E2), using different methods to analyze the problem by looking at the problem from different sources (statement E3) and solving problems by getting and making efficient use of resources (statement E6). In other ways to say, problem solving skills were not highly practiced by the students in their learning process. Teamwork skills are one of necessary skills in order that the prospective teachers be able anticipate work challenges and multi-task constraints, more over obtaining an optimal team work will come out with a high quality of working output. As displayed in Table 7 shows that the students rated their teamwork skills at high level (mean score 3.82). Five indicators of teamwork skills yielded mean score at high level, they are working with others on activities other than coursework (statement F1), working with other students on projects (statement F3), resolving conflicts occurred in group work (statement F5) and offering ideas to ensure best use is made of resources in order for the task to be completed on time and up to the standard required (statement F7). The point is teamwork skills Vol. 5, No. 2; 2015 Irony findings occurred at the mean scores of subject competencies; it yielded mean score at medium level 3.58. It was supposed to give high to very high mean score, due to these competencies relate to their own subject discipline. Furthermore, looking at each indicator, the students perceived the practices of subject competencies for all statements at medium level. The findings implied that the students were more provided theoretical basis rather than competencies it's self. They were not prepared enough to acquire how to apply knowledge into real practice or real world. The findings are displayed in Table 8 . 
Discussion
In general, the findings indicated that the respondents were able to distinguish clearly between the seven components of the soft skill-set (communication, IT, numeracy, problem solving, learning how to learn, team work, and subject-specific competencies). They were able to reflect on their own level of generic skills, and to identify which of the seven skills they practised.
The students demonstrated a medium rating of generic skills in term of numeracy, learning how to learn, problem solving and subject-specific competencies. Lecturers or tutors suggested encouraging the students to the practice the generic skills. The graduates must be able to comprehend and analyse current and future work challenges with a critical mind and use their generic skills to develop their self quality, succeed in their career, satisfy stake-holder, and none less contribute to their country. It is particularly important, due to the lack of generic skills practice among the students, that Faculty should encourage lecturers to implement learning activities that aim to improve students' generic skills to ensure a minimum mean score of 3.41 to 4.20, that is, the "high level" banding of generic skills.
There are some explanations behind these findings: first, there is no guidance curriculum implementation or blue print at university, faculty and department for embedding soft-skills into teaching and learning process. The second, no serious plan and action in lecturer syllabus and lesson plan to encourage graduate with generic skills, as faculty and university do not suggest doing so. The third, there is no the standard input, process and output of University. There is no strong commitment of universities to plan, monitor and, evaluate the quality input, process and output of university.
The challenge face of generic skills no because of Looking form the lecturer as the due to lack facilities, bad administration system, bad of service, The limited generic skills revealed by this study are therefore of concern. Specifically, our study questions the assumption that generic skills are an inevitable outcome of time spent studying at university, and as discussed, this raises an issue that has received considerable attention both within and beyond HE institutions. Lecturers should make the connections between the various parts of the teaching syllabus more explicit, in order to forge stronger links between knowledge content and generic skills. At the same time, the promotion of generic skills should be highlighted as one of the strengths of graduate training at university.
Graduates should leave higher education better and stronger than as they entered it, and this improvement should be attributable to the undergraduate curriculum, rather than simply to the fact that three to five years have passed.
Graduates need to be equipped with generic skills that they can use to "sell themselves" to employers. By practising these generic skills in and outside of the classroom will enable students to become more effective, www.ccsenet.org/hes
Higher Education Studies Vol. 5, No. 2; 2015 independent learners during their studies, and will enhance their employment prospects following graduation. As a result, the university graduate should leave with three main attributes, namely employability, life-long learning, and good citizenship (Hadiyanto, 2012) . In short, this study contributes to the issues surrounding the development of generic skills at university, and its results may be used to inform, support, and plan innovations within the university curriculum, teaching and learning.
Conclusion
This study was conducted at Faculty of Economics University Indonesia, in order to identify the level of generic skills being applied through the learning activities, particularly those should be provided starting at the first to third year of the BEd (Hons) undergraduate programme through learning process, as well as to monitor students' general awareness of and engagement in these skills. In conclusion, the students were not strongly engaged to practice the generic skills at either university. The universities should design, embed and implement generic skills into curriculum, syllabus and system assessment. By programming this, it is expected the University graduates in Indonesia will have high competitive value in Job Market moreover to welcome free trade market era in ASIA.
